Hutchins's first few years as president of the University of Chicago represented a critical juncture in his life. He might have followed a number of paths to try to shape the university in the early 1930s. The question guiding this article is, Why did Adler's ideas about undergraduate education and the ordering of the university's intellectual life make sense to Hutchins at that crucial point in his life?
A number of factors contributed to Hutchins's disaffection with the modern university. The requirements of his new position and the demands the Depression put on the university framed his choices.
Dzaback
Hutchins preached and led Bible classes. In short, Hutchins's whole childhood was spent in the Protestant evangelical and progressive networks of the early twentieth century.
Will Hutchins was an exemplar of moral and spiritual leadership. He had followed his own father into the ministry, although he chose the Presbyterian rather than the Congregational church. His preaching, less emotive than his father's, relied on rational persuasion. He addressed his sermons to the social and moral obligations of his parishioners in a changing society. Young Robert heard his father preach at least once, and often twice, on Sundays. Within the family, Will Hutchins led prayers every morning before breakfast. He ceaselessly reminded his sons of their moral obligations, while their mother Anna reinforced this teaching with lessons on thoughtful and proper social behavior.2 At Oberlin, Will Hutchins exhibited a similar care in his more public teaching duties. He was renowned for his rigorous, socially oriented Bible classes for freshman men. He offered comfort and counsel to many in his new community. On the Oberlin campus, he spoke frequently to YMCA and other groups on the relationship between Christianity, social service, and personal conduct. He articulated permanent Christian values, emphasizing connections between intellectual work and moral sturdiness. He delivered sermons all over Ohio, often bringing his two older sons Bill and Robert with him. His father's preaching and teaching were Robert Hutchins's first, most powerful, and most consistent exposure to educational and moral leadership. This exposure was reinforced by the Hutchins family's educational accomplishments and moral leadership. Will Hutchins had received a Phi Beta Kappa key at Yale College, and Robert vied for and earned one himself (Hutchins 1939 Instead, having exhausted Yale's offerings in the social sciences, he became fascinated with the study of law in his senior year. The combination of law and social science work promised strong, secularly derived rules to guide public institutions and public leaders. These rules would be based on research in the facts of social conditions. Their scientific authority, beyond whatever moral authority they might exhibit, would be appropriate for guiding leaders in the twentieth century. Hutchins's work at Yale reflected Oberlin's progressive effort to anchor the study of the social sciences to the needs and obligations of social change, both of which would emerge ipso facto out of the data of social science investigations.
On the Yale faculty from 1925 to 1929, Hutchins was a forceful advocate of social science research to enrich and reform the study and administration of law (Schlegel 1979; Kalman 1986 ). He was eager to reform legal education by raising standards and developing new curricular emphases. With sociolegal research as the basis of the curriculum, he believed the law school could educate practitioners who would be useful to society first and able advisers to their clients second. If properly trained to see the social and economic effects of current procedure, they might actually engage in reform of legal procedure (Hutchins 1928b One major problem of his advocacy was that he did not fully understand what academic social science research was in the 1920s. A1-though the study of society had been developing in American universities since the 1880s the methodologies used by researchers in different academic disciplines were still maturing. Social science research was growing more specialized and differentiated in the 1920s. Social scientists were collecting data and developing quantitative methods of research that would give them a realistic picture of social conditions and allow their conclusions to be tested by others. These methods made their work more "scientific," objective, and authoritative and less immediately concerned with social reform or discovering guides for reform.7 As models had been developed to test their hypotheses in each area of specialization, social scientists' work necessarily had narrowed in scope and increased in complexity. 8 Hutchins Hutchins faced a number of related practical problems when he assumed the presidency of the University of Chicago. One was the fate of the undergraduate colleges, which had been under discussion for more than two decades. Many on the faculty had recommended abolition of the colleges because they saw the primary function of the modern university as research, scholarship, and graduate training. Some administrators and trustees, on the other hand, had advocated preservation and development of the colleges to promote alumni involvement with the university and to bring in always-needed tuitions. Hutchins arrived shortly after a faculty committee, led by Chauncey S. Boucher, had designed a new plan for undergraduate education. He was responsible for acting on the plan. Owing to the timing of his arrival at the university, the way he would distinguish himself as the leader of a major research university was entwined with the question of the undergraduate program.
In 1930 Hutchins convinced the university faculty senate to approve a reorganization of the university. This reorganization established the college (covering the freshman and sophomore years) as a division of the university with its own budget and dean apart from the divisions of physical and natural sciences, social sciences, and humanities, whose primary focus was graduate work (Frodin 1950 While not implemented in a required great books program, Hutchins's ideas did shape the college at the University of Chicago in three principal ways. First, Hutchins supported policy establishing the college as a separate division in the university with its own dean and budget. Second, he encouraged the development of a fully prescribed four-year curriculum in general education, distinct from the graduate programs the university offered. Third, he proposed changes in the university statutes to allow the appointment of faculty members to the college without also requiring their appointment to the departments. Because Hutchins persisted in these efforts, by the middle 1940s the faculty accepted a single, prescribed curriculum for the bachelor of arts degree, making the college an autonomous unit within the university.l2 Many of the required undergraduate courses included some of the great books to acquaint students with original sources and reflected the faculty's interest in cultivating a general awareness of the academic disciplines and specific intellectual competences rather than disciplinary expertise. Yet, throughout Hutchins's presidency, the faculty refused to create an undergraduate program based primarily on the great books.
With such opposition to his vision of the undergraduate curriculum at his own institution, why did Hutchins remain convinced of its ap-
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propriateness for educating undergraduates? Beyond the practical concerns of raising money and the need to attract more undergraduate students by introducing an innovative program during the Depression, using the books made sense to Hutchins. As he read and discussed the books with Adler and the class, he found them to be a potent educational tool. They demanded rigorous intellectual engagement. They explored the most fundamental of spiritual, social, and political problems. The logic of their ethical and moral arguments transcended the contexts in which they were written. Finally, they reflected discussion of the most important virtues, "courage, temperance, liberality, honor, justice, wisdom, reason, and understanding" (Hutchins 1936b, p. 4) . These were the virtues held in high esteem by his father and the Oberlin community. They were the virtues discussed in the books that most moved him: Plato's dialogues, Aristotle's Ethics and Politics, Aquinas's treatises, andJohn Stuart Mill's works.l3
By teaching through the books, Hutchins envisioned a secular educational program that embodied discussion of these virtues. At the same time, the program did not rely on religious authority in the way Oberlin's teachings had. Rather, the discussion could be rooted in the intellectual authority of the Western cultural tradition. The idea of liberal education in the great books provided Hutchins with an acceptable functional equivalent that resonated with his own moral education but that was more suited to the secular modern university that he led. Moreover, the principles of conduct and the discussions about them were explicitly stated. They were not left to haphazard deduction by individuals in a specialized elective curriculum based more on faculty research interests than on a carefully conceived educational program for undergraduates. They promised an order and depth to undergraduate education that Hutchins could not find in the college curriculum at the university and that he thought (retrospectively) had been missing from his own education at Yale (Hutchins 1936b Adler's criticism of the social sciences was two pronged. He thought they were not scientific enough. He informed Hutchins that, with a few exceptions, sociologists' work should 'sbe classified as literature" rather than science.l5 Because social scientific studies lacked clearly testable hypotheses, precise research methods, and meticulous conclusions, their claims to authority were no greater than much of what passed as observation and description.
Beyond that, the social sciences had displaced philosophy as a legitimate mode of inquiry. Philosophy, particularly as conducted by Plato, Aristotle, and Aquinas, presented rigorous analysis of important questions and treated questions of greater importance than the social sciences did. The subject matter of philosophers' studies was being, or existence, and man's relation to God and the cosmos. Adler perceived this subject matter to be of far greater intellectual consequence than studies of man's sociopolitical relation to man, the focus of pragmatic philosophers in the United States in the l920s and 1930s who had unduly influenced the study of philosophy and the social sciences (Adler 1977, pp. 47_49). 16 The method of philosophy, which Adler obscurely perceived in 1930 to be a dialectical examination of the academic disciplines to discover their logical inconsistencies and, presumably, faulty claims to truth, was as legitimate and important a pursuit of truth in the university as any mode of scientific inquiry (Adler 1977 , pp.36-54) . Philosophy, to Adler, was rational science as opposed to empirical science. While empirical science methods of study could lead to "knowledge of matters of fact," metaphysical methods of study could lead to "knowledge of the relation of ideas" and, by exploring "the ultimate nature of the universe, reality or being," to wisdom. In the realm of moral and ethical education, philosophy promised far more than the social sciences could deliver. Description of the facts or the conditions of existence was not adequate to provide a rational foundation in ethics and politics or to investigate the ends of the behavior, rules, and social arrangements the social sciences described. In addition to the subjects of its investigations, the methods of philosophy promoted the development of such skills as logic, rhetoric, and grammar. These skills could enable scholars to choose and engage in systematic exploration of important questions, inform the work of social scientists, and provide a common language with which scholars could communicate, no matter what their particular academic discipline. "Masses of social, political, economic, and psychological data" provided information but did not explain how to use it (Hutchins 1936b, p.43).
By requesting Adler's appointment to the philosophy department at the University of (3hicago over the objections of the faculty in 1930, Hutchins demonstrated his belief in the importance of Adler's work. Six years later, he argued for metaphysics as "the highest wisdom" and the source of"principles and causes" (Hutchins 1936a, p. 98) . Rather than theology's organizing the academic disciplines, as had been the case in the Middle Ages, metaphysics was more fitting for the modern university, Hutchins suggested, because it ordered and explored important problems, disclosed theoretical principles, and promoted the pursuit of virtue without demanding religious allegiance. His arguments for the role of metaphysics or philosophy in the modern university also suggest Hutchins's interest in defining his leadership of a preeminent research university in moral as well as intellectual terms.
In those same six years, Hutchins had served in a variety of public and quasi-public capacities that acquainted him with the effects of the Depression. He mediated labor controversies. He raised money for (Chicago's joint emergency relief fund to feed the hungry and house the homeless. He watched and protested as funds were cut to (Chicago's public schools and junior college, as teachers were fired, and as custodians' jobs and salaries were protected. He abhorred public officials' dishonest, greedy, thoughtless, and hypocritical conduct. His disdain for their protection of"the powerful few" rather than "the well-being of the community" was manifest in a fiery speech he delivered to the Young Democratic (Club just before the Democratic National CConvention of 1932.21 An explicit guide for the Democratic party, the speech was The substitution of great books for the social sciences at the undergraduate level in Hutchins's vision of university teaching also provided him with a way to enhance his moral leadership. Large social problems emphasized the dearth of moral leadership in the early 1930s. In addition to the failure of public leaders during the Depression, the rise of fascism in Europe (the University of ChicagoS like other universities, took in refugee scholars) in the 1930s was a further suggestion of the need to introduce students to an authoritative tradition whose lessons might help to counteract authoritarianism.27 By exposing students to the books and encouraging them to discuss the ideas the books contained, Hutchins's goal was twofold.
They would read the works on ethics, philosophy, and political theory as an enduring conversation that reached back to the earliest discussions of democracy and self-determination. They would discuss ideas that many before them had contemplated. In addition, students might find models of thinking and debate that would help them to develop and articulate their own positions. This process would prepare
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American Journal of Education Meeting various needs and providing a shared intellectual experience were the criteria of the Experimental College at the University of Wisconsin, the general honors and contemporary civilizations courses at Columbia University, and the General College at the University of Minnesota, for example. None of these programs established the great books at the core of the curriculum in the way Hutchins tried and failed to do at the University of Chicago in the 1930s and 1940s. However, they all were responses to what appeared to be a chaotic offering of course work whose coherence depended on the random ability of the individual student to give it unity and meaning. Hutchins did not want to leave that process to chance, particularly for students planning to live in "the chaos of the modern world" as scholars or in . .
Ot zer capacltles.

Conclusion
Hutchins's experience suggested that the great books and liberal arts could provide stability and unity to undergraduate education much as the religious beliefs and moral assumptions of the Oberlin community and his family had shaped his education. The great books provided a serious and coherent agenda for undergraduate study and the training of future leaders that he had not found at Yale, where the campus social life seemed to dominate and elective study was the norm.
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The use of philosophy to inform advanced study and research in the university also served as an acceptable functional equivalent, on the one hand a substitute for the theology of an earlier era and, on the other, a replacement for the preeminence of the social sciences at the modern University of Chicago. Hutchins's recurring arguments about the social sciences in the 1930s contended that they did not provide answers to the most important questions. They did not assist in deciding which problems were most significant or what knowledge was of most worth. They did not provide guides to principled conduct because the focus of their study was what is, not what ought to be. Philosophy furnished the means to make wise choices and to judge the value of ideas and actions.
It seems implausible that Hutchins arrived at those conclusions only by reasoning them out. The ideas did appeal to reason, but they also served particular purposes and answered deep intellectual and educational needs for Hutchins. His friendship with Adler was developing at that critical juncture when he became president. Adler's ideas made sense because they resonated with Hutchins's Oberlin education. These ideas provided firmer ground than the social sciences had for Hutchins to develop his educational crusade at the University of Chicago. The core of an education in the Protestant evangelical culture of his childhood was serious and principled discussion of important ideas and human problems, rooted in a common understanding of democracy and (Christian morality. The process of defining oneself in that culture was embedded in the articulation of where one stood in relation to events, ideas, and beliefs.
At Oberlin, Hutchins began with a socially conscious religious orientation from which he extracted a clear intellectual concern for the state of society. At Yale Law School, his thinking assumed a progressive, scientific cast that held great promise for reform. At the University of (Chicago, with Adler's influence, his orientation became quasi-philosophic, stressing perennial and universal issues that required a principled, metaphysical approach to human problems.
Hutchins's early training provided him with the predilection to seek the most principled means to fulfill his educational leadership role. He began his presidency by efficiently reorganizing the University of (Chicago, yet he was receptive to distinctive ideas to guide his administration. Within a few years, he was defining the university's function in terms of its moral and intellectual relationship to the larger society. At a crucial point in his life, Adler's ideas enabled Hutchins to develop a rationale with which to proceed in his role as educational leader in a chaotic and uncertain era in our history. 
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